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PREFACE 



This is one unit of the series of ten in preparation for use 
in the two-year study of United States history required in the 
secondary schools of New Jersey. 

An eleventh booklet, a teacher’s guide, is also available in 
which skills to be taught, maintained and/or extended are suggested, 
and some ideas for evaluating both teacher and student performance 
are listed in a checklist format. 

These materials may be copied or used in any way desired. 

They have been compiled in a form that will permit their constant 
revision and updating by anyone using them. 

The most desirable physical environment for students using 
this curriculum is the learning laboratory or center described in 
the Teacher's Guide. 

The proposed curriculum includes these units: 

Agriculture 
American Mind, The 
American People 
Business 

Comparative Ways of Life 

Contemporary Problems 

Foreign Affairs 

Government 

Labor 

Politics 



PREFACE (continued page 2) 
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This series of curriculum guides has been developed in order to 
actively involve students in the learning process. Trends in society 
and in the field of education make it necessary for teachers 

1 . to arouse student interest in history so that 
he feels a relevancy between the curriculum and 
himself 

2 . to create an environment where pupils by working 
together on a common venture experience the three 
areas of interaction - conflict, competition, and 
cooperation 

3 . to encourage a greater degree of thought and creativity 

4 . to choose learning experiences that emphasize the 
development of skills, concepts and attitudes 

5. to acquaint students with a variety of media as 
sources of information 

6 . to individualize their programs and in so doing, 
capitalize on their abilities, talents, and interests 

7. to encourage pupils to make decisions not only in 
their selection of activities but also in the methods 
they will use to carry it to its completion «, 

In order to facilitate the use of each curriculum unit in this 
series, the following should be considered: 

1. The activities are related directly to the objectives of 
each unito The teacher and students need to select those 
objectives they feel are of greatest importance and then 
choose learning activities which will develop them. 

2. The guide is intended to be open-ended. The utilization 
of the suggested activities will vary. They may be a 
means of individualizing instruction by having students 
or groups of students select their own activities to 
explore the unit 5 or as a program for the entire class 
with the students and the teacher selecting only one or 
two activities for the entire class to develop. The 
method chosen may vary with the class and with the 
teaching style of the instructor. The first method is 
recommended by the project members. 

3. Many traditional learning activities relevant to the 
study of a particular topic have been omitted. The 
extent to which they are employed along with the activity 
approach may vary dependent upon the objectives of each 
teacher , 
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PREFACE (continued page 3) 



4. By consulting the skill development listing in the 
Teacher's Guide, activities may be recommended which 
will help overcome student weaknesses. 

5. The activities may be used in any order and are con- 
structed in such a way that they can be easily up-dated 
or adjusted to suit local situations. 

6. The content area has been included as a guide for those 
who wish to use it. Its role in the entire unit is as 
a means to an end rather than being an end in itself. 
Skill development, understanding and attitudinal and 
behavioral change are more important than the 
acquisition of unrelated bits and pieces of information. 

7. For evaluation purposes, refer to the Teacher's Guide, 

a separate booklet containing an overview of the program 
with many suggestions for its use. 
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LABOR IN AMERICA 



I. OVERVIEW 

Labor in America has from the very beginning followed a different 
pattern from its old world counterpart. Whether this is attributable 
to the existence of the Frontier. European ideas, the geography of 
the continent, or the universal ideals which man had kept secret 
within him that could here, in this new world, at last find expression, 
is perhaps a worthwhile project to research and explore. For whatever 
reason, two aspects of the American labor story stand out: That work 

is respected, and that there is hope for future success - a strange 
combination, perhaps, of the Protestant Ethic and The American 
Dream. From indentured servitude and slavery, to the economic 
slavery of the 19th century farm and factory, through the rise of 
organized labor is a long and often tragic road, but it contains 
within it much that is the real heart of the American story. 

During the years following the Civil War, the nation was 
transformed by revolutions in industry, transportation, and 
communications. While society and goverment made a limited adjustment 
to the coming of the machine, labor's effort was on the whole 
convulsive and unsuccessful. Labor was unable to act as a unit, 
unable to agree even upon the nature of the problem, unable to 
form proper objectives and unable to agree on the instruments of 
action. Well into the 20th century labor debated whether to accept or 
reject capitalism, whether to put faith in laissez-faire, whether to 
depend on government support by encouraging political action, or to 
form a worker's party under a socialist banner. They argued over 
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I. OVERVIEW (Cont'd) 

whether to organize on a craft basis, or a broad industrial basis; 
whether to embrace all workers, skilled and unskilled, or to have 
"elite" unions. 

Generally speaking, industry, government, the courts, and 
public opinion were against labor's cause, and progress was slow and 
unsteady. The major aims of bettering the conditions of labor, and 
allowing labor to share more equitably in the enormous profits of 
the machtaeage, were some extent coordinated in the aims of the newly 
formed labor unions - The National Labor Union, Hie Knights of Labor, 
and The American Federation of Labor. The bitterness and violence 
that followed in their wake created an antipathy to organized labor, 
but some progress was made. 

An important concept for the student to understand is that out 
of this confusion and violence came a unique experiment in labor and 
management cooperation. By the turn of the century American labor, 
unlike its European counterparts, cast its lot with capitalism and 
worked to increase profits so that the burgeoning wealth could be 
shared. Labor chose to work within: the .framework of the American 
economic system rather than against it, and to force favorable 
adjustments by political action within one of the major parties, or 
by their own temporary action. 

The great gains of labor came in the nineteen thirties and forties. 
Gradually "Big Gover.r:uait*' began to act as the fulcrum in a balance of 
power between labor and industry. It is necessary for the students to 
understand the importance Of the role of all three in American society 
today. 
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II. OBJECTIVES! T6 help students: 



A. Explore the growth and influence of organized labor in 
America. 

Why «*— In an ever changing society it is important for 
students to understand causes and effects of movements 
which will affect them personally. 

B. Correlate the relationship of the labor movement and its 
recognition of the rights of the laborer and the movement 
for the "basic rights of man." 

Why In our democratic society certain rights have been 
guaranteed to all people, but not necessarily fulfilled. 
Organization helps the individual accomplish this. 



C. Recognize the role of business, labor and government in 
American society. 

Why — - The theory of countervailing power is of importance 
to our free economy, since each of these groups must be 
aware of the role of the others. 



D. 



Recognize the many problems of labor today asso C £ated with 
automation and technology. 

Why — Students should be aware of! 



1. The resulting trend from blue to white collar worker. 

3. Increased need for educational and technical preparation. 
3. The unionization of white collar workers. 

Increase leisure fciae. . 

5. Problems of early retirement, since these are the 
problems of their generation. 



E. fie aware of the conflicts represented by many of the problem 
jareas of labor: The right to bargain collectively, the right 

to strike, equal rights for both sexes, equal rights for all 
races, the right to work. 

phy — « There are conflicts in all areas of our society. By 
emphasing the conflicts in this area, students can see that 
/there are at least two sides to every question, and that 
! each side has tb« right to be heard. 



F. Discover that a study of labor reaches across many dis- 
ciplines - history, sociology, anthropolgy, and economics. 
Why — Students should realize that you cannot isolate a 
topic that affects the American public in so many different 
aspects. 

6. Appreciate that there is value and beauty in labor. 

Wh* — Labor has left its mark on the creative arts in the 
beauty of handicraft, modem package design, folk music, 
factory design, and others. 
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II. OBJECTIVES S To help students: 

H* Emphasize the significant role of all labor; that every 
task is of value to the individual and to the society in 
which we live. 

Why --- It is important that the student develop an empathy 
for the worker, an appreciation of the skills required and 
the craftmanship, and understanding of the pride that comes 
with accomplishment, no matter what the task. 

I. To realize that American economic growth depends upon each 
individual's developing a skill or performing a service which 
will contribute to that growth. 

Why — In our present complex society the interdependence of 
man upon man should be emphasized. If man takes from 
society he must also expect to contribute. 
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III. SUGGESTED EVALUATION 

A. What should be evaluated? 

1. Student effort 

a. Number and variety of sources used. 

b. Number of learning activities employed. 

c. Quality of sources used. 

d. Quality of activity reports. 

2. Information gained. To what extent: 

a. Do students understand the development of labov 's 
right to organize and to strike in the United States? 

b. Do students realize the changes that have taken place 
and are now occuring in the relationship of workers 
with government and business? 

c. Are students aware of the influence of technology on 

present day labor problems? For example: automation, 

retirement, manpower retraining, educational demands, etc. 

d. Do students have knowledge of the many weapons that 
can be used in a labor dispute by the parties involved? 

Do they also understand the many avenues for conciliation? 

e. Do students understand the organizational structure of 
today's unions and the role members can play in their 
operation? 

3. Skills gained or improved. To what extent: 

a. Have students improved their ability to gather and 
evaluate information gained from interviews? 

b. Have students improved their ability to use current 
sources of information? Have they improved their 
techniques in using the Readers Guide, Facts on File, 

New York Times Index, micro-film reader, etc.? 
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III. SUGGESTED EVALUATION (Cont'd) 



3. Skills gained (Cont'd) 

c. Have students improved their ability to present information 
gained? Are they using a wide variety of materials in 
presenting these reports? 

d. Have students improved in their ability to understand time 
and chronology through their study of the sequential 
development of organized labor in the United States? 

o. The Teachers Guide Booklet contains a listing of skills to 
be developed in all units. 

4. Attitude changes. To what extent: 



a. Do students recognize the worth of labor and the contributions 
of its many forms to his daily life? 



b. 



(' 



Are the students able to relate to the many groups effected 
by a labor dispute? Does this empathy enable them to view 
with greater understanding the complexity of labor disputes? 



B. What methods should be used to make these evaluations? 



1. Student effort - Quality and quantity of student activity. 

a. Checklist of student activity (lists of sources used, 

types of sources, activities employed, variety of activities, 
group meetings, equipment used, etc.) 

b. Subjective analysis of the Learning Activity Reports 

(both progress reports and final reports should be evaluated). 
All reports should be judged by the teacher even though some 
may not be presented in final form to the class. Student 
may be asked to enter into this evaluation. 

2. Information gained 

a. Evaluation of Learning Activity Reports 

b. Student Evaluation Sheet - Students may be asked to help 
evaluate their own progress during the unit by completing 
an evaluation sheet giving the information gained in a 
descriptive essay and listing the new materials used during 
the study. 
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III. SUGGESTED EVALUATION (Cont'd) 

e. Students may be asked to submit written answers to 
questions organized into the interest survey (see 
Learning Activity Interest Survey). 

d. Students may be given a factual quiz testing their 
knowledge of such unit highlights as paternalism, 

Craft vs industrial unions, weapons or labor and 
management, collective bargaining, etc. 

e. Students may be asked to write an evaluation of a 
current strike. Evaluation could be based on each 
student's understanding of weapons of labor, weapons 

of management, groups effected by the strike, mechanics 
for settlement, etc* 

3. Skills developed during the unit. 

a. Activity checklists will determine the extent to which 
pupils demonstrated their skill in using current sources 
of information. 

b. Activity reports will assist the teacher in assessing 
the pupils ability to interpret interviews. These 
reports will also assist in evaluating the progress 

made by the students in the use of a variety of materials 
to present information. 

c. Students may be asked to construct a time chart as a 
means of evaluating the student's progress in reading 
and interpreting charts. 

d. Use of the checklist at the end of the Teachers Guide 
Booklet will enable the teacher to evaluate the con- 
tribution of the unit to student growth in the many 
other areas of skill development. 

4. Attitude changes. 

a. Have students complete attitude survey at the beginning 
and at the end of the unit. A comparison of the results 
should reveal a growing appreciation of the complexity 
of labor problems and a growing openmindedness toward 
the issues involved. 
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III. SUGGESTED EVALUATION ( Cont'd ) 

b. Have students write an essay on the most important 
industry in their community. They should include 
information about the jobs involved, its operation, 
and its contribution to the community to enable the 
teacher to examine students empathy for the workers and 
their contribution to society. Include information 
about types of jobs created and the overall operation 
of the industrial plant. Explain how such an industry 
contributes to the community. Use this essay to examine 
student 1 s empathy for the laborers and their contribution 
to society. 
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IV. LEARNING ACTIVITY - ARTS AND CRAFTS 

A, Purpose 

1. To have students gain a realization that through labor 
must, in most cases, be functional, it also includes 
elements of intrinsic aesthetic value. 

2. To make students aware that the psychology of pleasant 
working conditions increase output and increases the 
feeling of worth of the individual. 

3. To alert students to the imaginative scope of art and 
design in the laboring environment. 

B. Procedure 



/ 
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1. Introduction 

a. Show the class a piece of sculpture done by a 
student in the school art classes, a picture 
of a modern factory, a picture or a model of a 
customized car, and a colorful fashion design. 
Stimulate discussion dealing with the relationship 
of labor and aesthetic values. 

b. Discuss with students ways in which they could explore 
this idea. 

c. Invite an antique specialist in to discuss background, 
manner of production, and ability to distinguish 
valuable pieces* 

2 . Development 

a. Groups and/or individuals to plan and construct 
models or blueprints of various types including 
model factories. 

b. Groups and/or individuals to do research and to gather 
pictures and artifacts from the community that could 
be displayed. 

c* In cooperation with the Industrial Arts Department 
plan joint exhibit showing that student's work has 
aesthetic value. 

3. Evaluation: Each student would select a given object, 

picture or model, and explain, in written or oral form, 
the relationship between the labor and aesthetic value 
of the particular item selected. 
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IV, LEARNING ACTIVITY - HISTORICAL COMPARISON, A METHOD OF EXAMINATION: 

SLAVERY 



A* Purpose 

!• To examine slavery as a form of labor, 

2. To examine the human effects of slavery. 

3. To compare slavery in the U.S. prior to the mid 19th century 

with slavery in another society. 

B. Procedure 

1. Introduction 

a. Teacher might discuss with the class or group using 
the activity, a book, such as Mind of the South by 
Cash as an example of this method of examination of 
this historical institution. This is an example of 
the technique of comparison in studying the slavery 
issue. 

b* Students might write a brief descriptive essay on 
slavery prior to this activity. 

2. Development 

a. By using historical references students should 
examine the institution of slavery in the U.S. 
prior to mid 19th Century and compare it with slavery 
in another society. 

b. Students should prepare a report to explain these 
findings to the class. This report may be in the 
form of a paper, dramatization, or visual display. 

3. Evaluation 

a. Teacher may examine the report to evaluate student 
understanding of the institution of slavery. Some 
reference might be made to the early essay written by 
the students on slavery to discover if there is a change 
in the depth of understanding. 

b. The quality and methods of historical research should 
also be considered in the evaluation of student work. 
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IV. LEARNING ACTIVITY - PANEL DISCUSSION 

A. Purpose 

1. Tc make the students aware of the different points of 
view represented by business, labor, and government. 

2. To initiate individual research. 

3. To develop the skills of research, organization, expression, 
and interpretation. 

B. Procedure 

1. Introduction: By researching the attitudes of Big Business, 

Big Labor, and Big Government through current newspapers 
and periodicals, in relation to a current strike or to 

an earlier famous strike, the students can identify them- 
selves with the representatives from each group. 

2. Development 

a. Teacher may appoint six people to serve as panelists 
or any other method may be used to secure panelists - 
two will represent labor, two, business and two, the 
government . 

b. The panelists or the class will determine the strike 
of greatest interest to them. 

c. Each group will do the research required for their 
assignment. 

d. After the research is finished, each group will help 
their panelist prepare his presentation and work on 
five questions to ask the other panelists. 

e. Each panelist is allowed three minutes for his presentation. 
Then the group is open to questions from the floor. 

3. Evaluation: Judge the students 1 ability to grasp the 

significance of three points of view, both by their presen- 
tations and the depth of their questions. 
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IV. LEARNING ACTIVITY - EXPLORATION OF CAREERS 

A. Purpose 

1* To appreciate the value of all types of labor. 

2. To explore all types of vocational opportunities in 
the immediate area. 

3. To investigate some of the major elements of various 

vocations - preparation, salary range, opportunities for 
advancement, changes that have taken place over the past 
fev? generations, problems, such as: unionization, pro- 

fessional and business organizations, etc. 

4. To consider the necessity to seek jobs out of the 
immediate area • 

5. To encourage the student to use the facilities of his 
own high school in job preparation. 

6. To discourage school-dropouts by emphasizing that 
individuals must have skills to exchange for pay. 

B. Procedure 

1. Introduction 

a. Guidance personnel, in a lecture or presentation, 
could offer advice concerning vocational information 
provided in the school. 

b. Various pamphlets such as those provided by insurance 
companies, could be offered to students for perusal. 

2. Development 

a. Students explore in length vocational opportunities in 
the area. This research should include: 

(1) Preparation needed for the job. 

(2) Salary range, employment opportunities. 

(3) Opportunities for advancement 

(4) Changes in work over the years. 

(5) Types of labor organizations 

b. Students can report to class by means of tapes, charts, 
graphs, oral reports, and written reports. 
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IV. LEARNING ACTIVITY - EXPLORATION OF CAREERS (Cont'd) 

3, Evaluation 

a. The reports made by each student would be made in 
oral and written form and evaluated for their 
thoroughness, 

b, A test could be given to the class to discover their 
general knowledge of the vocational problems and 
opportunities offered in a community. 



(. ; 

o 

EKLC 

hfflifiaffHHaiiai 



LABOR IN AMERICA 



O 7 



IV. LEARNING ACTIVITY - BIOGRAPHY OR HISTORICAL FICTION "THE GREAT 

MAN" APPROACH 



A. Purpose 

1. To explore lives of men who influenced their times. 

2. To motivate a more personal interest in the field of labor 
by studying a man's life rather than his deeds alone. 

3. To understand the environment that bred the leaders of 
American labor. 

4. To appreciate the importance of an individuals influence. 

B. Procedure 

1. Introduction 

a. Teacher may ask the class to name all of the men they 
are aware of who have influenced American labor. 

b. List them on the board and send two students to the 
library to investigate which men have books written 
about them. 

c. Bring book lists back to class. 

d. Books could show the positive or the negative picture 
of labor from the life of Samuel Gompers to Tentacles 
of Power about James Hof fa. 

2. Development 

a. Divide class into groups so that each group of four or 
five have a different man to read about and investigate. 

b. Allow for sufficient reading time before groups take 
over class. 

c. Have group report on the men as they appeared in time 
sequence in labor history. 

3. Evaluation: Groups should be evaluated on quality or research, 

ability to convey the ideas and philosophy of the labor 
leader as given by the author, and on the interest awakened 

in the rest of the class. 
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IV. LEARNING ACTIVITY - PHOTOGRAPHY (SLIDES) 

A# Purpose 

1. To show examples of the types of industrial development 
existing in our community and in industrial areas within 
comfortable travel distance* 

2* To show comparisons of homes of workers in mill towns or 
industrial centers with homes of workers in suburban com- 
munities* 

3* To stimulate interest in the historical, economic, and 
sociological aspects of the labor movement* 

B. Procedure 

1* Introduction: It would be well for the teacher to 

acquaint himself with the economic community from which 
he draws his students* If there are major industries, 
inquire as to their availability for class or student 
visits* Also research the availability of restored 
villages such as the iron smelting town of Allaire* 

2* Development 

a* Research community through slides of industries, 
industrial ares and homes of workers* 

b* Using 35 mm* caraeria, reproduce pictures of other 

periods of American history for purposes of comparison* 

3* Evaluation: Write a narration that could accompany the 

slides. The best narrations will be taped in the learning 
center* 
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IV. LEARNING ACTIVITY - FIELD TRIPS 

A. Purpose 

1. To become aware of the different types of labor 
performed in the past and in the present, and to 
become aware of the different levels of reward 
received from these various forms of labor. 

B. Procedure 

1. Introduction 

a* Lead the class in a discussion about types of 

labor both past and present, factors that determine 
the kind of work available in a given area, kinds of 
rewards received from different tasks and vocations. 

b. Determine places to visit in order to study further 
the topics above. 

2 • Development 

a. Encourage both small group and total class visitation 
to several places in order to provide a basis for 
comparison. 

b. Help students think through the arrangements to 
be made for each trip and then make the necessary 
phone calls, write the letters, etc. 

c. Plan the trip itself: How to get necessary background, 

what to look for, questions to ask, equipment to 

take (camera, tape recorder). 

3. Evaluation 

Students will report on each visit. Reports may 
take various forms. 



O' T 
/) ! 



LABOR IN AMERICA 

{ 

IV. LEARNING ACTIVITY - ATTITUDE SURVEY 

Attitude Survey 

A. Purpose 

1. To identify value judgments relating to the problems in 
labor and management relations today. 

2. To discover the changes that have taken pl$ce in the 
attitude of the American public toward organized labor. 

3. To have the student relate his own attitudes to those of 
his peers, and the American public of the past and the 
"public 11 today. 

B. Procedure 

1. Introduction 

a. The teacher and student raf.y explore together a current 
events source prior to individual research by students 
of current labor issues. 

f 

b. ’’The Rise of Organized Labor" part of the Public 
Issue Series, Harvard University Press, could be used 
by the students to stimulate value questions concerning 
organized labor and its rise to power. 

2. Development 

a. Students compile a list of value questions dealing 
with the role of organized labor, i.e< 

1. Do you favor right to work laws? 

2. Should government employees be permitted to strike? 

3. Should all workers belong to one union, etc.? 

b. The attitude survey is taken of adults and students. 

c. Students explain how these questions flight have been 
answered in the past and in different areas of the nation. 

d. Students relate themselves to value judgments of 
others by comparing the results of their survey with 
those submitted by other groups tested. 
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IV. LEARNING ACTIVITY - ATTITUDE SURVEY (Cont'd) 

3. Evaluation 

a. From the essay submitted evaluate the achievement the 
student has made concerning his understanding of labor 

b. His survey questions would furnish a picture of his 
understanding of current issues. 

c. Some questions from survey should be included at the 
end of the course to see the change influences of other 
aspects of the American way of life and his growing 
maturity have made in his response. 
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